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Change in Medical Education Initiative. The content reflects my 
views and does not necessarily represent the views of VUSM, the AMA 
or other participants in this Initiative.
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One More Disclosure…
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2 lenses…
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A cowboy rode into town on a Monday. 
He went and rented a room to stay for 
three entire days and nights. When he 

finished his stay, he left on Monday.

How did he manage to do that?

Help Needed…

6
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Discuss the skills 
and process for 

learning that foster 
development of 

Lifelong Learning in 
Health Professions 

Education

1
Appraise the role of 

Curiosity, 
Motivation, 

Mindset, and 
Resilience in 

Lifelong Learning

2
Compare strategies 
to impact Curiosity, 

Motivation, 
Mindset, and 

Resilience

3

Objectives:

7

Overview:
Why is Lifelong Learning Needed?

What batteries ‘power’ Lifelong Learning?

How Do We Charge these Batteries?
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A cowboy rode into town on a Monday. 
He went and rented a room to stay for 
three entire days and nights. When he 

finished his stay, he left on Monday.

How did he manage to do that?

Help Needed…

His horse was named Monday.

9

Overview:
Why is Lifelong Learning Needed?

What batteries ‘power’ Lifelong Learning?

How Do We Charge these Batteries?
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What is KnownWhat We Do

Gap #1
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Practicing Healthcare Providers
“Much of an experienced practitioner’s daily practice has 
less to do with solving problems than remembering 
solutions”

This is WHY 
• Physicians generally practice they way they did when they 

graduated residency

• Gap between what is known and what we do

• 17 year lag from discovery to practice

Regehr & Mylopoulos (2008) JCEHP

13

Solutions to 
Novel 

Challenges
What is Known

Gap #2

14
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Healthcare Facing Novel Challenges

15

Does the current system produce clinicians 
who are “Lifelong Leaners” able to address 

both gaps?

16
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4 Assumptions about Practicing Physicians

1) Naturally reflect on their performance for purposes of highlighting own 
weaknesses/gaps

• Individuals reinterpret evidence of poor performance to better fit their self-concept as 
competent

• Individuals often ignore or discount feedback inconsistent with their beliefs about their 
own abilities

Regehr & Mylopoulos (2008) JCEHP

17

2) Able to identify their own weaknesses when looking for them

• Ability to self-assess areas of weakness is generally poor

• We all face this flaw, particularly in our own areas of weakness

• “any illusion that we as individuals are good self-assessors is based on a set of 
distorting cognitive processes applied to ourselves”

4 Assumptions about Practicing Physicians

Regehr & Mylopoulos (2008) JCEHP

18
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Regehr & Mylopoulos (2008) JCEHP

3) Try to address weaknesses when identified through learning

• Learning in areas of weakness if difficult

• Gravitate towards areas where learning is easy and fun (immediately rewarding)à
generally focus on areas of strength

4 Assumptions about Practicing Physicians

19

4) Effectively incorporate knowledge acquired in educational settings into 
practice

• New knowledge seldom leads to sustained practice changes

• Faculty Continuing Education event
• Only 64% planned a change in practice
• Less than 50% of those made any changes

4 Assumptions about Practicing Physicians

Regehr & Mylopoulos (2008) JCEHP
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Academic Medicine. 2017 Jan;92(1):70-75. 
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https://dh7v91d7bn08y.cloudfront.net/media/20190205213232/5c59825c578f0 .jpg

https://techofcomm .files.wordpress.com /2019/07/image.jpeg
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https://www.ncbi.nlm.nih.gov/pubmed/27532867
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Master Adaptive Learner

Individual who utilizes a 
meta-cognitive approach 

to self-regulated learning 
that leads to expertise development 

Cutrer et al. (2017) Acad Med
Cutrer et al. (2018) Med Teach
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PLANNING

LEARNING
ASSESSING

ADJUSTING

https://d3jtyelgv653l.cloudfront.net/greenhousegrow/wp-content/uploads/2016/11/Deming-PDSA-Cycle.jpg
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LEARNING
ASSESSING

ADJUSTING

25

PLANNING

ASSESSING

ADJUSTING
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Brow PC, Roediger HL, & McDaniel MA. (2014) Make It Stick

27

“But…It’s takes too long”

Pusic, Cutrer, Santen (2019) Chapter 2— “How does Master Adaptive Learning Advance Adaptive Expertise Development?” 

28
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PLANNING

LEARNING

ADJUSTING

29

Assessing Phase

• Compare what you’ve learned to external 
standards
• Informed Self-Assessment
• External Feedback

https://images.app .goo .g l/d iFG4Tq25qCjibcv9

https://images.app .goo .g l/b2ugbx82Fr5 j3GZm8
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PLANNING

LEARNING
ASSESSING

31

Cutrer et al. (2018) Med Teach

PLANNING

LEARNING
ASSESSING

ADJUSTING
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• Rapidly changing
• Lack of Time

• Inter-team dynamics
• Complexity

• Conflicting priorities
• Physical/Space constraints
• Policies and Procedures

• Etc, Etc, Etc

33

Overview:
Why is Lifelong Learning Needed?

What batteries ‘power’ Lifelong Learning?

How Do We Charge these Batteries?

34
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Cutrer et al. (2018) Med Teach

PLANNING

LEARNING
ASSESSING

ADJUSTING

35
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Your Assignment:
Pick one persona and bring their story to life.

Assigned Persona:        (learner can be a medical student OR resident)

• Learner who is struggling to keep up academically
• Learner who is excelling academically and is identified as 

having “professionalism concerns” 
• Learner who believes they are the best of the group despite 

assessments that consistently highlight areas of concern

Learner Empathy Map Exercise

37

PROCESS:

1. BRING THIS PERSON TO LIFE: Sketch a picture of your persona, given 
them a name, gender, race, and a bit of description about who they are and 
what they do. 

Learner Empathy Map Exercise

38
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2. BUILD AN EMPATHY MAP: 
SAY: what are some quotes or 
defining words that this person 
says?

THINK: What might this person 
be thinking? What does this tell 
you about their beliefs?

DO: What actions and behaviors 
does this person perform?

FEEL: What emotions might this 
person be feeling?

Learner Empathy Map Exercise

39

3. GO DEEPER:
• How might this learner’s curiosity, motivation, mindset and/or 

resilience influence their daily activities?

• What are the key messages this person needs to receive and 
understand about curiosity, motivation, mindset and/or resilience?

• What are the top 3-5 questions YOU have about curiosity, 
motivation, mindset and/or resilience based on considering this 
learner? 

Learner Empathy Map Exercise

40
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Curiosity

43

“Curiosity starts with the itch to explore”

https://images.app.goo.gl/k1PioXFwNEueK6pS6
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Diversive Curiosity
• Attraction to “everything novel”

• Restless drive for the new and next

• Essential to an exploring mind

• “Opens our eyes to the new and undiscovered, encouraging us to 
seek out new experiences and meet new people. But unless it’s 
allowed to deepen and mature, it can become a futile waste of 
energy and time, dragging us from one object of attention to 
another without reaping insight from any.”

45

Diversive Curiosity
“Every tweet, headline, ad, blog post, and app at once promises and 

denies a satisfaction for which we are ever more impatient.”

https://images.app.goo.gl/Gw1oDBdqWQaNKLG4A

https://images.app.goo.gl/1DfucWBxPrzY3YGn6
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Diversive Curiosity

“When diversive curiosity is entrained—when it is transformed 
into a quest for knowledge and understanding—it nourishes 

us. This deeper, more disciplined, and effortful type of curiosity 
is called epistemic curiosity.

Epistemic Curiosity

47

Epistemic Curiosity
• Builds on Loewenstein’s Information Gap Theory

Yu, SH. (2017) Partnership: The Canadian Journal of Library and Information Practice and Research

48
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Epistemic Curiosity
• “the desire for knowledge that motivates individuals to learn new 

ideas, eliminate information gaps, and solve intellectual problems.”

• “The development of deliberate, focused, and sustained epistemic 
curiosity should … be a core part of learning and teaching in 
medical education.”

• “Hidden tenet of professionalism”

Litman JA. (2008) Personality and individual differences

Ellaway RH. (2014) Medical Education

49

Curiosity is fundamental to:
• Understanding each patient’s unique experience of illness
• Building respectful relationships with patients
• Deepening self-awareness
• Supporting Clinical Reasoning
• Avoiding premature closure
• Encouraging Lifelong Learning

Dyche L & Epstein RM. (2011) Medical Education 

50
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Dyche L & Epstein RM. (2011) Medical Education 

Common Barriers to Curiosity Common Facilitators of Curiosity

Haste Reflection and 
“Slowing down when you should”

Suppression of negative emotions Acknowledge the presence of emotions

Overconfidence Humility to address overconfidence, 
uncertainty, and complexity

Emphasis on Protocols Formulating and asking questions

Passive Learning Harnessing social nature of curiosity via 
interacting with the view of others

52
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Dyche L & Epstein RM. (2011) Medical Education 

Instructor attributes that contribute to the development of student curiosity:
• Patience
• Habit of Inquiry
• Emotional candor
• Intellectual Humility
• Transparency
• Recognition of the benefits to be gained in learning from peers

53

Empathic Curiosity
• Curiosity about “the thoughts and feelings of other people”

• Genuinely try to “put yourself in the shoes” of another to see things 
from their perspective.

“Diversive curiosity might make you wonder what a person does for a living; 
empathic curiosity makes you wonder why they do it.”

54
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Empathic Curiosity

“it is curiosity that converts strangers (the 
objects of analysis) into people we can empathize 

with. To participate in the feelings and ideas of 
one’s patients—to empathize—one must be 
curious enough to know the patients: their 
characters, cultures, spiritual and physical 

responses, hopes, past, and social surrounds.”
Fitzgerald F. (1999) Annals of Internal Medicine

55

“Choosing to be curious is choosing 
to be vulnerable because it requires 

us to surrender to uncertainty.”

https://www.pinterest.ca/pin/think-about-it--444800900679218512/
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GROUP DISCUSSION

Think back to the Empathy Map for 
your learner: How does your 

understanding of the learner change 
based on what we just discussed 

about CURIOSITY?

57
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Curiosity

5 Theories
1) Expectancy-Value Theory
2) Attribution Theory
3) Social—Cognitive Theory
4) Goal Orientation Theory
5) Self-Determination Theory

Cook DA & Artino AR. (2016) Medical Education

“Motivation…defined as the process 
whereby goal-directed activities are 

initiated and sustained.” 

59

Curiosity
• Higher Intrinsic Motivation (e.g. learning out of interest, curiosity 

or enjoyment, and autonomous forms of self-regulation) is 
associated with:

• Better learning
• Better conceptual understanding
• Better academic performance and achievement
• Higher levels of well-being

ten Cate et al. (2011) Medical Teacher
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Curiosity
• Higher Intrinsic Motivation in Medical Students is associated 

with:

• Increased persistence and effort in studies
• Academic achievement
• Reflective learning
•Meaning orientation

Sobral DT. (2004) Medical Education

61

Curiosity

Would anyone like a cohort of learners like this?

62
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Curiosity

Would anyone like a cohort of learners like this?

https://images.app.goo.gl/V3zc8idWTe9EKPP56

https://images.app.goo.gl/6f1rxARSi4rMuXDr6
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Curiosity

Kusurkar RA et al. (2011). Medical Teacher
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Curiosity

Kusurkar RA et al. (2011). Medical Teacher

65

Curiosity

https://s-media-cache-ak0.pinimg.com/474x/e4/62/80/e4628021eec9bfaa10198145efc74096.jpg
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Curiosity

Ryan RM & Deci EL. (2000). American Psychologist

ten Cate O, Dusurkar RA, Williams GC. (2011) Medical Teacher

67

Curiosity

Amotivation Extrinsic 
Motivation

Intrinsic 
Motivation

Behavior Non-Self-Determined Self-Determined

Motivation

Regulatory
Styles

Perceived
Locus of 
Causality

Impersonal External Somewhat
External

Somewhat
Internal

Internal Internal

Relevant
Regulatory
Processes

Non-intentional,
Non-valuing,

Incompetence,
Lack of Control

Compliance,
External Rewards 
& Punishments

Self-Control,
Ego-Involvement, 
Internal Rewards 
& Punishments

Personal
Importance, 

Conscious Valuing

Congruence, 
Awareness, 

Synthesis with Self

Interest, 
Enjoyment, 

Inherent Satisfaction

Ryan RM & Deci EL. (2000). American Psychologist
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Curiosity

https://www .inc.com /chris-w infie ld/want-grow -your-business-th ink-like-tom -sawyer.htm l

https://medium.com/@thenthgen/the-most-important-life-lesson-from-tom-sawyer-e92f86f6afb3

69

Curiosity

Kusurkar RA & ten Cate. (2013) Academic Medicine
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Curiosity

ten Cate et al. (2011) Medical Teacher

àAUTONOMY

71

Curiosity
“The educational environment forms their outer world that shapes the 
development of their identity and values and that can foster or undermine self-
determination.”

Cruess RL & Cruess SR.  (2015) Academic Medicine

àRELATEDNESS

ten Cate et al. (2011) Medical Teacher
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Curiosity
“The educational environment forms their outer world that shapes the 
development of their identity and values and that can foster or undermine self-
determination.”

àRELATEDNESS

ten Cate et al. (2011) Medical Teacher

https://i.ytimg.com/vi/XbH7-Qa9xaU/maxresdefault.jpg

73

Curiosity
1) Identify and nurture what students need and want
2) Have students’ internal states guide their behavior
3) Encourage active participation
4) Encourage students to accept more responsibility for their learning
5) Provide structured guidance
6) Provide optimal challenges
7) Give positive and constructive feedback
8) Give emotional support
9) Acknowledge students’ expressions of negative effect
10) Communicate value in uninteresting activities
11) Give choices
12) Direct with ”can, may, could” instead of “must, need, should”

Kusurkar et al. (2011). Medical Teacher
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Curiosity
1) Identify and nurture what students need and want
2) Have students’ internal states guide their behavior
3) Encourage active participation
4) Encourage students to accept more responsibility for their learning
5) Provide structured guidance
6) Provide optimal challenges
7) Give positive and constructive feedback
8) Give emotional support
9) Acknowledge students’ expressions of negative effect
10) Communicate value in uninteresting activities
11) Give choices
12) Direct with ”can, may, could” instead of “must, need, should”

Kusurkar et al. (2011). Medical Teacher

75

Curiosity àUsing SDT to frame feedback
Strategy Example

Shifting the focus from the individual to the context

Not “You fail to do what we are good at”, BUT
“This case/skill/procedure is quite difficult to master; let’s see 

how to get there’”. 

In the latter, failure of competence is not primarily at stake as it normalizes early 
failures and supports student initiation of the new behavior

Shifting from instructional messages to self-regulation & 
Shifting the focus from the perspective of provider to receiver 

of the feedback

Not “I will tell you exactly what you must do” BUT 
“How do you think you would handle this next time? Ask me 

for help if you need me”

The latter can stimulate feelings of autonomy and relatedness

Pulling the trainees into the professional group

Not “you trainees must learn to eventually be like us” BUT 
“this is what we all went through; we all must practice to 

attain such new skills” 

The latter will enhance the feeling to be related and understood by future 
colleagues

ten Cate et al. (2011) Medical Teacher
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Curiosity

Extrinsic Rewards generally undermine Intrinsic Motivation 

ten Cate O, Dusurkar RA, Williams GC. (2011) Medical Teacher

77

GROUP DISCUSSION

Think back to the Empathy Map for 
your learner: How does your 

understanding of the learner change 
based on what we just discussed 

about MOTIVATION?

78
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79

Curiosity

80
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Curiosity
• Implicit theories of intelligence

“core assumptions individuals hold about the malleability of their personal 
traits, such as their intelligence or ability to learn”

Entity self theory (FIXED MINDSET) Incremental self theory (GROWTH MINDSET)

Believe basic qualities (intelligence or talents) are fixed traits Believe they can develop their most basic abilities, including 
intelligence through dedication and hard work

Believe talent alone creates success (without much effort) Believe brains and talent are just the starting point, abilities can 
be developed through dedication and hard work

Hesitant to take on challenges or obstacles for fear of not looking 
smart or for fear of failure

Embrace challenges, accept critical feedback, and invest in learning

Dweck C. (2008). Mindset: the new psychology of success
Friedman E & Atkinson HG. (2019). Chapter 4—The Master Adaptive Learner

81

Curiosity

Carol S. Dweck, Ph.D. - Graphic by Nigel Holmes
https://www.mindsetworks.com/science/Impact
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https://www.facebook.com/brenebrown/photos/when-i-find-myself-in-tough-conversationswhen-i-am-being-held-accountablewhen-i-/3605170319498051/

83

I’m not here to PROVE myself,
I’m here to IMPROVE myself

84
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Curiosity
• Growth mindset

• Predicts academic performance over time, especially when challenged 
in their work and struggle to achieve their goals

• Promotes resilience

• May have different mindsets towards different domains (professional vs 
personal, etc)

• Dweck—”Everyone is a mixture of fixed and growth mindsets.”

• Beliefs matter—”they influence motivation, goal-setting, self-regulatory 
behavior, and response to adversity in a number of facets of life”

85

Curiosity
• Growth mindset, which entails the 

implicit belief that one can improve with 
focused effort, persistence, and coaching, 
aligns with the tenets of competency-
based medical education (CBME)

• “A CBME program founded on mastery 
learning and deliberate practice naturally 
situates the expectation for growth as 
central to learning. All students, residents, 
and practicing physicians must continue 
to learn and improve”

Richardson et al. (2021) Medical Teacher
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Curiosity
Implications for implementing CBME 
with a growth mindset
1) Fostering GM early in medical 

education

Richardson et al. (2021) Medical Teacher

87

Curiosity

88
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Curiosity
Implications for implementing CBME 
with a growth mindset
1) Fostering GM early in medical 

education
2) GM in the transition from UME-GME
3) Institutional GM

Richardson et al. (2021) Medical Teacher

89

Curiosity

https://physicianaccountability.org/wp-content/uploads/2021/08/UGRC-Coalition-Report-FINAL.pdf

90
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Curiosity

https://images.app.goo.gl/1YsRjrzVaepWZvNT6

https://www.nytimes.com/2022/01/05/learning/word-of-the-day-caveat.html

91

Curiosity

Wolcott et al. (2021). Medical Education
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Curiosity

Wolcott et al. (2021). Medical Education

Most common learner benefits:
• Help being more receptive to feedback
• Increased Resiliency and Perseverance

Most common educator benefits:
• Supporting collaborative relationships and safe environments

Most prevalent strategies used:
• Teaching learners about growth mindset
• Shifting faculty feedback to emphasize effort
• Prioritize feedback across the organization

93

Wolcott et al. (2021). Medical Education
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Curiosity

A learner’s mindset about their own 
intelligence is central to resilience

Ricotta et al. (2019) The Clinical Teacher

95

GROUP DISCUSSION

Think back to the Empathy Map for 
your learner: How does your 

understanding of the learner change 
based on what we just discussed 

about MINDSET?
96
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Curiosity

https://static1.squarespace.com/static/5687ae051c121
0feadfd7fa4/t/56c979e5f2b77e5c15316768/145604
4545599/

https://sd.keepcalm-o-matic.co.uk/i/keep-resilient-and-bounce-back.png
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Curiosity

https://images.app.goo.gl/rwsaAywrBhaMNLA2A https://images.app.goo.gl/5hGRwxaqQbwenC9y5

Generally, definitions of Resilience capture three phases:
1) An adverse or traumatic event
2) A process of problem-solving or learning
3) The individual’s return to their previous state or to an altered state

Sanderson B & Brewer M. (2017). Nursing Education Today

Resilience is an ability to cope with, learn from, and thrive
in the face of adversity. Wood DF. (2016). Medical Education 

99

Curiosity
• Resilience described in many ways in the 

literature:
• “it can be construed as ‘a trajectory, a continuum, a 

system, a trait, a process, a cycle, and a qualitative 
category”

• Resilience is a dynamic capability which can 
allow people to thrive on challenges given 
appropriate social and personal contexts.
• Dimensions of resilience include:

• Self-efficacy
• Self-control
• Ability to engage support and help
• Learning from difficulties
• Persistence despite blocks to progressHowe A, Smajdor A, & Stöckl A. (2012). Medical Education

100
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Curiosity

“…resilient students believe that what they do can have a positive 
impact on a situation, that some components of the ‘system’ can be 

controlled or influenced by one’s own actions, that persistent effort is 
worthwhile, and that setbacks or potentially threatening events are 

inevitable and surmountable, but do not need to cause excessive 
anxiety or withdrawal.”

Howe A, Smajdor A, & Stöckl A. (2012). Medical Education

101

Curiosity

Passion
Not an intensity of 

feelings or emotions, 
but rather performing 

consistently and 
holding steadily to a 

goal overtime

Perseverance
Hard work and 

determination to 
achieve or complete a 

goal

àGRIT

GRIT

Duckworth A. (2016). Grit: The power of passion and perseverance
Lee DH, Reasoner K, & Lee D. (2021). Postgraduate Medical Journal
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Curiosity • Grit and Resilience are two related terms 
often used interchangeably, but in actuality 
are completely different constructs.

• Grit is… “perseverance and passion toward 
long-term goals and describes sustained 
commitment toward completing a specific 
endeavor despite episodes of failure, 
setbacks, and adversity.”

• Resilience… “generally refers to one’s ability 
to maintain or regain mental health after 
experiencing adversity.”

• “By definition,  resilience is an inherent 
attribute of grit.”

Stoffel JM & Cain J. (2018). American Journal of Pharmaceutical Education

103

Curiosity

Gordon J & West D. (2019). The Coffee Bean

The carrot is softened and weakened
by its environment

The egg is hardened 
by its environment

The coffee bean transforms
its environment

104
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Curiosity

Regan et al. (2019). Medical Teacher

105

Curiosity

“Tempering a leader is a process of 
reflection, relationships, and practices 

during the act of leading that form 
resilience to continue leading when the 

resistance is highest.” 

https://www.ferrinironworks.com

106
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Curiosity

“Tempering a learner is a process of 
reflection, relationships, and practices 

during the act of learning that form 
resilience to continue learning when the 

resistance is highest.” 

https://www.ferrinironworks.com

107

Overview:
Why is Lifelong Learning Needed?

What batteries ‘power’ Lifelong Learning?

How Do We Charge these Batteries?

108
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1) Provide Feedback geared towards Batteries
Curiosity Motivation

• Highlight episodes when learner explored based on 
curiosity

• Foster reflection–“slowing down when you should”
• Help learner see episodes of humility in dealing 

with uncertainty and complexity

• Shifting the focus from the individual to the context
• Shifting from instructional messages to self-

regulation
• Shifting the focus from the perspective of provider to 

receiver of the feedback

Mindset Resilience
• Framing feedback on practice-based learning 

attributes rather than fixed traits may encourage 
growth mindset
• Effort/learning investment
• Reflection
• Interpretation of data
• Trialing different strategies

• Help learner see episodes of: 
• Persistence/passion
• Pushing through adversity to learn and improve
• Utilize “brick wall” teaching moments

109

2) Address the Learning Environment

110
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-Record key observations, challenges, and ideas 
on the shared MIRO board

GROUP PARTICPATION

What are the Learning Environment 
factors that POSITIVELY and 

NEGATIVELY impact the learning 
process?

111

GROUP DISCUSSION

Which of these attributes are more 
specific to the Master Adaptive 

Learner process than “more 
traditional” learning?

112
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3) Adopt a Coaching Approach

113

Learner

• Batteries

114
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Wolff et al. (2021). Med Teach

1) Coaching Structure and Process
2) Relational Skills
3) Coaching Skills
4) Coaching Theories and Models
5) Coach Development

115

Wolff et al. (2021) Med Teach
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Deiorio NM, Foster KW, & Santen SA. (2021). Academic  Medicine

117

https://images.app.goo.gl/3egYxK6HtZGmZV19A

Deiorio NM, Foster KW, & Santen SA. (2021). Academic  Medicine
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• Pick 1 of the Batteries (Curiosity, Motivation, Mindset, Resilience)

• Discuss in your group

1) How might one of the ideas that I discussed be useful to this battery for your 
learners in your coaching context?

2) What type of questions may be useful in coaching your learners related to this 
battery?

3) What barriers prevent coaching related to this battery?

Coaching “the Batteries” Discussion

119

1.  WHY is Lifelong Learning Needed?
§ Gaps between What We Do and What is Known

§ Routine Expertise—Efficient application of known solutions

§ Gaps between What is Known and Solutions to 
Novel Challenges 

§ Adaptive Expertise—New Learning & Innovation to Solve Novel 
Challenges

§ Master Adaptive Learner (MAL) model

2. What batteries ‘power’ Lifelong Learning?

§ Curiosity
§ Foster Epistemic Curiosity – “the desire for knowledge 

that motivates individuals to learn new ideas, 
eliminate information gaps, and solve intellectual 
problems.”

§ “Choosing to be curious is choosing to be vulnerable 
because it requires us to surrender to uncertainty.”

Summary
2. What batteries ‘power’ Lifelong Learning?

§ Motivation
§ Foster intrinsic motivation by considering Autonomy, 

Competence, and Relatedness

§ Mindset
§ Foster Growth Mindset
§ “I’m not here to PROVE myself, I’m here to IMPROVE myself”

§ Resilience
§ Foster Resilience and Grit
§ “Tempering a learner is a process of reflection, 

relationships, and practices during the act of learning that 
form resilience to continue learning when the resistance is 
highest. “

3. How Do We Charge these Batteries?
§ Providing Impactful Feedback
§ Address the Learning Environment
§ Adopting a Coaching Approach
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What was most meaningful for you 
in the last 90 minutes?

What is ONE idea or strategy that you WILL 
try next time you are with a trainee?

Take Home
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Questions Email Bill.Cutrer@Vanderbilt.Edu
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